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This narrative accompanies the diagram that represents the logic model for Face UpFace UpFace UpFace Up visually, and 

the two should be read in conjunction. 

 

Dating violence refers to physical, sexual and psychological abuse in the context of a dating 

relationship. The ultimate outcomes sought by the Face UpFace UpFace UpFace Up programme are to prevent or reduce 

psychological forms of dating violence perpetration [1] and victimisation [2] in adolescence. 

Psychological abuse covers emotional abuse, verbal aggression and can involve coercive or 

controlling behaviour. 

 

This will be done by increasing the likelihood of victims asking for help [3], increasing the 

likelihood of peers (or bystanders) intervening to prevent, reduce and report dating violence [4], 

and improving adolescents’ knowledge [5], attitudes [6] and skills [7] around dating violence 

(psychological abuse in particular). 

 

Among these, the primary outcomes of the programme are increasing the likelihood of victims 

asking for help [3], and increasing the likelihood of peers (or bystanders) intervening to prevent, 

reduce and report dating violence [4]. This will reinforce a climate that is intolerant of dating 

violence. 

 

There are three pathways through which Face UpFace UpFace UpFace Up aims to impact on these outcomes. (These may 

also be referred to as mechanisms or intermediate outcomes.) 

 

The first is by increasing adolescents’ knowledge relating to dating violence (in particular 

psychological abuse) [5]. This covers: what is appropriate and inappropriate behaviour in dating 

relationships; where and how to seek help with inappropriate behaviour; and altering (or 

correcting) misperceptions of social norms around dating violence and promoting acceptable 

norms. 

 

The second pathway is by promoting attitudes that are less accepting (i.e. intolerant) of dating 

violence (in particular psychological abuse) and challenging attitudes that endorse it [6]. 

 

The third pathway is by promoting interpersonal skills and helping young people to have the 

confidence to apply them [7]. These skills include problem-solving in the context of relationships 

(including resolving disagreements), help-seeking (i.e. calling on people or organisations who 

could help to prevent, reduce or address dating violence) and peer (or bystander) intervention to 

prevent, reduce or report dating violence.  

 

Face UpFace UpFace UpFace Up includes two forms of intervention that seek to promote these intermediate outcomes: 

classroom lessons and a whole school element. These are now described in turn, starting with 

classroom lessons.  

 

An increase in knowledge is targeted in various ways. Video exercises involving scenarios 



depicting psychological forms of dating violence [8] followed by group discussion [9] offer pupils 

an opportunity to identify and describe abusive behaviour and its effects (including on the 

feelings of the characters involved). At the end of each video, one of the characters speaks about 

his/her thoughts, giving pupils an insight into motivations for behaviour or experience of abuse. 

Each video also has a set of three questions facilitating pupils to think about the motivation and 

effect of dating abuse. In this way, the programme enables participants to draw their own 

conclusions rather than prescribing what is right and wrong. Word lists and exercises help pupils 

to develop and use the appropriate language while talking about psychological abuse in dating 

relationships [10]. The process of discussion gives pupils an insight into the beliefs of peers 

within the class and encourages them to challenge assumptions and re-evaluate their own 

attitudes, thereby helping them to formulate more accurate knowledge of existing and 

appropriate social norms. Activities involving research into sources (people and organisations) of 

advice and support with dating violence (especially its psychological forms) [11] are designed to 

increase pupils’ knowledge of where to go for help.  

 

An increase in interpersonal skills is targeted mainly through three activities. “Ask Emma” [12] is 

an activity wherein students take the role of “Emma” who is similar to an agony aunt, they 

respond to letters that seek advice on resolving conflicts in dating relationships, intervening in 

dating violence or asking for help when facing abuse. In Storyboards [13], pupils are given a 

scenario based on the videos and work out in detail the conversation. These scenarios focus on 

asking for help or intervening. For example, pupils would be told that the bystanders in the video 

decide to challenge the perpetrator; the pupils then think about what the bystanders could say 

and how the perpetrator would react. Role play [14] is based on these storyboards and makes 

pupils consider additional aspects such as body language and tone of voice. Together, the “Ask 

Emma” and storyboard activities provide an opportunity for pupils to identify strategies to best 

manage and/or ask for help with problems they may face in their own dating relationship, or to 

intervene as a bystander in instances of psychological abuse in peers’ dating relationships. Role-

plays enable pupils to share and practise the strategies they have identified, thereby developing 

their skills (in asking for help, problem-solving and intervening) and the confidence to use them. 

 

An improvement in participants’ attitudes to psychological forms of dating violence is targeted 

by all of the programme activities described above [8, 9, 10, 11, 12, 13, 14]. Increasing 

awareness of what constitutes psychological abuse and its impact on others, discovering and 

evaluating each other’s assumptions, finding out about possible sources of help and identifying 

and practising skills for both problem-solving within their own dating relationships and also 

seeking help whether as victim or bystander can all contribute to making participants less 

accepting of abusive behaviour and more positive about asking for help and providing peer 

support. 

 

The classroom activities are complemented by whole-school activities [15] that are designed to 

reinforce within school (and to a lesser extent the family environment) the aims of Face UpFace UpFace UpFace Up. 

Specifically, they aim to enhance knowledge about what is abusive behaviour and where to go 

for help, reinforce less accepting attitudes towards dating violence (in particular psychological 

abuse) and encourage pupils experiencing or witnessing abuse to use their skills to act (whether 



by solving problems, or intervening or asking for help). 

 

At a policy level, the school leadership team receives a letter and presentation about the 

programme to raise staff awareness of the issues and encourage them to support pupils facing 

or dealing with psychological abuse in their or peers’ dating relationships.  In addition, the 

leadership team receives pro-forma policy documents setting out procedures to deal with 

reported incident of dating violence which are designed to create a school environment in which 

dating violence is not tolerated and help foster a more positive attitude towards asking for help. 

At the management level, standard reporting documents to be presented at senior management 

team meetings are designed to flag up management issues that may be associated with an anti-

violence intervention like Face UpFace UpFace UpFace Up. At a practice level, resources for special assemblies and 

posters to be displayed around the school campaigns reiterate what behaviours are 

inappropriate and unacceptable, how to deal positively with relationship problems, how to ask 

for help and how to intervene as a bystander. Schools are also provided with a directory of 

national organisations that can support any work designed to tackle dating violence, including 

facilitating engagement with external agencies. At a parent engagement level, letters designed to 

be sent by the school to parents focus on transferring similar knowledge to parents that pupils 

receive in the classroom – i.e. what abusive relationships are (what are warning signs they could 

pick up even if young people do not talk about it) and where to get help and support. The 

intention is to raise parents’ awareness and help them support their children if they are facing or 

dealing with psychological abuse in their or peers’ dating relationships.    

 

The intervention is informed by empirical evidence of “what works” to prevent and reduce dating 

violence in adolescents (e.g. De La Rue et al., 2014; De Koker et al., 2014 – for a review of the 

evidence, including these and other systematic reviews and more recent randomised controlled 

trials of interventions not included in the systematic reviews, see Chapter 4 in Axford et al., 

2016).  

 

FaFaFaFace Upce Upce Upce Up is also informed by the following theoretical perspectives:- 

 

First, the Theory of Planned Behaviour (Ajzen, 1991) holds that an individual’s behaviour is 

directly predicted by their intention to engage in that behaviour and that this in turn is predicted 

by their attitude towards the behaviour, the perceived attitudes of those around them 

(subjective norms) and their level of confidence in being able to perform the behaviour. 

 

Second, the Social Norms Approach holds that an individual’s behaviour is influenced by their 

incorrect perception of how those around them (i.e. their social group) think and act, and that 

correcting those misperceptions will increase healthy behaviours and reduce problem 

behaviours (Berkowitz, 2004). 

 

Third, Social Learning Theory (Bandura, 1971) holds that interpersonal skills are learnt through 

direct observation and imitation of adult role models, suggesting that if children witness or 

experience violence within relationships, they perceives the use of violence as functional in 

expressing themselves, solving problems, eliciting control and dominating another. 



 

Fourth, the WHO Health Promoting Schools framework (Langford et al., 2014) emphasises that 

curriculum inputs (i.e. class lessons) should be reinforced by changes to the school ethos and 

environment as well as engagement with families or communities.  
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